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Abstract
The traditional education system in Romania aims mainly to develop the cognitive dimension of the pupils’ personality, 
neglecting the social-emotional side of the personality.This article deals with the role of the personal development activities in 
schools, presenting the perception of primary school teachers regarding this aspect. The exploratory study was conducted on the 
sample of 50 teachers by administering a questionnaire and analyzing the responses provided by the investigated subjects.
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1. Advantages of personal developing activities 
Social and emotional competence is important for academic and occupational success. Healthy social and 
emotional skills can reduce the chances of risky behaviors and prepare the child for the challenges of life.
During middle childhood, self-concept acquires greater coherence; unlike preschool, where self is defined 
primarily in terms of physical characteristics, schoolchildren operates with a concept based on psychological 
characteristics.
Another breakthrough at this age is the development of the social self. Primary schoolchildren begin to define 
themselves in terms of the group to which they belong and start talking about themselves in terms of quality (they 
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are shy, they are friendly, they are cute). They also have a more elaborate concept of gender. Related to these 
developments is the fact that they start to use others as a source of comparison in developing self assessments. The 
growing importance of friends does not diminish the importance of the family.
Family factors that influence the profound development are the amount of love that parents give, the amount of 
autonomy that they allow their children, the degree of responsiveness to their views’, the anxiety with which they
involve themselves in the child's life and the extent to which they rely on authoritarian discipline techniques. 
The same role is played by the teacher who contributes equally to the formation of self-esteem and academic 
success. Primary school classes offer to the learners the opportunity to compare themselves with others and to work, 
learn and play under the guidance of adults outside the family. The role of these adults is to give children the chance 
to experience success, to feel good about their own person (real self-image) and to maintain their enthusiasm and 
creativity. At this age many children experience emotional problems, and this is reflected in aggressive behavior, 
lying, stealing, school phobia, anxiety or depression (Opre A., 2006).
The main purposes of personal development activities of students are:
·   developing social-emotional competence
·   managing emotions (positive and negative)
·   achieving autonomy and independence
·   developing interpersonal relationships
·   establishing identity
·   developing purpose
·  developing integrity
1.1. The current situation in Romania
In our country this kind of activities are unusual for most teachers and pupils. But in other countries like 
Australia, New Zeeland, UK and USA, students are more frequently engaged in such activities. 
The traditional education system in Romania aims mainly to develop the cognitive dimension of the pupils’ 
personality, neglecting the social-emotional side of the personality while in the alternative education like 
Montessori, Waldorf or Step by Step the concern for the personal development stands on a high level. 
Since 2012 the subject personal development has been implemented in the general curriculum of the Romanian
educational system for the preparatory class, first grade and second grade. It is gratifying that the authorities were 
aware of this need and took measures to implement such a program. Below we illustrate the relationship between the 
general skills of the personal development school subject and the contents prescribed for this subject. 
Table 1. The relation between the general skills of the personal development school subject and the contents prescribed for this subject
General skills Contents
Domain Subdomains 
1. Appropriate expression of emotions in 
interaction with children and known 
adults.
Self-knowledge and healthy lifestyle. Self-knowledge and positive attitudes 
toward self and others
Personal hygiene
2. Expressions of interest for self-
knowledge and positive attitudes towards 
themselves and towards others.
Emotional and social development. Experiencing and showing emotional 
wellbeing
Effective school communication
Simple interactions with beings and 
familiar objects
3. Using skills and specific attitudes for 
learning in the school context
Specific aspects of the organization, 
learning and preparation for life of the 
primary schoolchildren. 
Routines and workloads
Learning skills and attitudes
Exploring jobs
1.2. Research objectives
The first objective of the research is to highlight the perception of primary school teachers (preparatory classes, 
I and II) about personal development activities carried out in school. The second objective concerns the development 
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of a questionnaire to identify the views of teachers on  the personal development subject. The third objective of the 
study is to process and disseminate the results of the research.
1.3. Research methods and instruments
For the exploratory study we used a questionnaire-based survey method. Based on the study of the curriculum 
of the personal development subject and on the researches from the literature, we have designed a 14 item 
questionnaire with objective and subjective items. Questionnaire items were grouped into three categories, namely: 
the importance and contribution of personal development activities to the forming of pupils personality, aspects that 
aims at the curriculum of the personal development subjects, the manner of designing lessons, the pupils assessment, 
content and number of hours per week. The last category has considered issues related to initial and continuous 
training of primary school teachers to support the personal development activities from school. The questionnaire 
was administered to 50 teachers from primary (urban and rural), who teach preparatory first and second classes. 
Responses to these items were analyzed and interpreted in the next chapter of this paper.
1.4. Results and discussions 
The first category of items aimed to find out the importance and contribution of the personal development 
activities to the forming of pupils’ personality. So the first item of this category refers to the opinion of primary 
school teachers about the importance of personal development lessons for the development of students’ personality. 
The subjects of the exploratory research pointed out the answers presented in Table 2.
                               Table 2. The opinion of primary school teachers about the importance of personal development lessons
Answers Frequencies Percent
Very important 36 72%
Important 14 28%
Indifferent 0 0%
Not important 0 0%
Not important at all 0 0%
The majority (72%) of the teachers consider that the personal development activities from school are very 
important for the development of pupils’ personality. 28% express the opinion that this subject is important and no 
teacher denies the relevance of the personal development activities for the preparatory, first and second class. 
The second item refers to the contribution of these activities to the development of the students’ personality. 
Teachers were asked to indicate from a list, the behaviors they consider relevant. 
                            Table 3. The contribution of personal development subject to the development of the students’ personality
Answers Frequencies Percent
Developing emotional intelligence 38 76%
Developing self-esteem 40 80%
Optimizing concentration capacity 2 4%
Socializing with different persons 5 10%
Defining a system of values 42 84%
Maintaining motivation for a longer time 7 14%
As a result of the exploratory study we have identified that the teaching staff consider the main contribution of 
the personal development subject refers to defining a system of values (84%), developing self-esteem (80%) and in 
developing emotional intelligence (76%). The other answers registered a very low frequency as we can observe in 
Table 3.   
The next item refers to the importance of introducing personal development activities in Romanian schools in 
relation to traditional school subjects. Teachers gave following answers.
561 Herman Ramona Iulia /  Procedia - Social and Behavioral Sciences  209 ( 2015 )  558 – 564 
                              Table 4. The importance of introducing personal development activities in Romanian schools in 
                              relation to traditional school subjects
Answers Frequencies Percent
Very important 30 60%
Important 14 28%
Indifferent 6 12%
Not important 0 0%
Not important at all 0 0%
Table 4. shows that teachers heavily believe (60%) that the introduction of the personal development subject is 
relevant in relation to traditional school subjects.
Another aspect aimed by this study refers to the modification that teachers observed until now to their students 
because of the personal development lessons. Teachers gave following answers.
                        Table 5. Modification of students’ personality observed by teachers
Answers Frequencies Percent
Ability to communicate assertively 21 42%
Ability to solve conflicts 31 62%
Ability to  evaluate oneself objectively 10 20%
Developing self confidence 42 84%
Ability to  express emotions properly in interaction with 
others
35 70%
Ability to set goals and follow them 2 4%
Being a multiple choice type item there were more possible allocations for different answers. Referring to the 
observed behavioral changes of students, we note that the answers given by the teachers refer to developing self-
confidence, in a proportion of 84%, followed by the ability to express emotions appropriately in interaction with 
adults and children (70%) and also the ability to solve conflicts (62%). Less allocations were made for the answers 
regarding the ability to communicate assertively (42%), ability to  evaluate oneself objectively (20%) and only 4% 
for the answer option, ability to set goals and follow them.
The next category of the questionnaire refers to the curriculum of the personal development subject, the 
manner of designing lessons, the pupils assessment, contents and number of hours per week. A first item in this 
category aimed to highlight the teachers opinion regarding the level of association between the core curriculum and 
the curriculum of personal development activities. The answers are registered in Table 6.
                     Table 6. The teachers opinion regarding the level of association between the core curriculum and the 
                     curriculum of personal development activities
Answers Frequencies Percent
Very high level of correlation 17 34%
Correlated 26 52%
Medium correlation 5 10%
Not correlated 2 4%
No correlation at all 0 0%
Regarding the question referring to an association between the core curriculum and the personal development 
curriculum, teachers consider in a proportion of 34% that they correlate to a very large extent. 34% of teachers 
believe that there is a very high level of association between the variables mentioned above, while 52% consider that 
there exist a high correlation between this variables. 
We wanted to find out the extend to which teachers are familiar with the curriculum for the personal 
development activities. Table 7. shows the opinions of the teaching staff.  
                                   Table 7. The extend to which teachers are familiar with the curriculum for the personal development activities
Answers Frequencies Percent 
To a very large extend 5 10%
To a large extend 35 70%
Approximate 10 20%
To a lesser extend 0 0%
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The Table above shows that 70% of the investigated subjects largely consider themselves familiar with the 
curriculum for the personal development subject and for 10% of them this curriculum is very much known. 20% of 
the teachers claim that they know roughly the curricular stipulations of this study subject.
The next item of the questionnaire refers to the manner of designing the personal development activities. The 
subjects of the exploratory research pointed out the answers presented in Table 8.
                         Table 8. The manner of designing the personal development activities
Answers Frequencies Percent
Traditional design 2 4%
Integrate design 38 76%
Interdisciplinary design 10 20%
Transdisciplinary design 0 0%
Other variants 0 0%
Referring to the manner how primary school teachers design the personal development activities, according to 
Table 8. we notice that 76% design integrated projects, 20% use an interdisciplinary approach and only 4% of the 
investigated teaching staff use traditional design. 
Another subjective item wanted to highlight the teachers’ opinion regarding the evaluation methods applied to 
students for measuring their knowledge and abilities in this field. Responses are grouped according to the frequency 
with which they were marked by teachers and registered in Table 9.
                        Table 9. Evaluation methods applied by teachers for assessing students in personal development subject
Answers Frequencies Percent
Systematic observation of the behavior 24 48%
Worksheets 21 42%
Verbal appreciation 14 42%
Portfolio 11 22%
Didactic game 10 20%
Project 7 14%
As we can notice from Table 9. it is remarkable that 48% of the study subjects use  the systematic observation 
of behavior to asses students’ knowledge and abilities. We consider this to be very suitable for assessing 
competencies required by this school subject. Then 42% of the teachers use worksheets and verbal appreciations to 
evaluate, while only 22% say that they use the portfolio. Only 20% of investigated teachers consider the teaching 
games appropriate and 14% use projects for evaluating within these disciplines. As observed, many of those 
interviewed mentioned a number of teaching methods that they apply for the students’ assessment.
We wanted to find out if the teaching staff consider that the curriculum for this subject covers the real needs of 
pupils. The answers are registered in Table 10. 
                       Table 10. Teachers opinion regarding the extend to which the curriculum of the personal development subject
                       covers the real need of pupils
Answers Frequencies Percent
Yes 40 80%
No 7 14%
I do not know 3 6%
So 80% of the surveyed teachers believe that the curriculum of the personal development subject covers the 
real needs of students, while 14% say that this curriculum does not meet the training needs of school children. 6% of 
teachers responded that they do not know if the pupils needs are covered by this curriculum.
The next item refers to the number of hours a week that teachers consider necessary for an authentic personal 
development. Table 11. shows the opinions of the teaching staff.  
                        Table 11. The number of hours a week that teachers consider necessary for an authentic personal development
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Answers Frequencies Percent
1 hour 10 20%
2 hours 33 66%
3 hours 7 14%
4 hours 0 0%
Referring to the number of hours considered necessary for studying the proposed content of the personal 
development subject, 66% of the surveyed teachers believe that two hours a week is necessary for this subject, 20% 
think that 1 hour a week is enough for the development of the targeted skills and 14% would allocate 3 hours weekly 
for the personal development activities. We also share the opinion that 2 hours a week is very necessary for an 
authentic development of pupils. 
We asked the teachers to indicate some themes for the personal development activities. The answers are 
presented in Table 12. 
                         Table 12. Themes provided by teachers for the personal development activities from school
Answers Frequencies Percent
Family  24 48%
Friendship 21 42%
Good manners 16 32%
Time management 11 22%
As we can observe form Table 12. the most frequent answers regard the theme family (48%), followed by 
friendship (42%). Many of the interviewed teachers pointed out to this subjective item the same themes provided by 
the curriculum. Probably because of the low theoretical and practical experience in this area, teachers could not give 
other examples of themes for the personal development activities, than those mentioned in the core curriculum. 
The last category of items of the questionnaire has considered issues related to initial and continuous training 
of primary school teachers for supporting the personal development activities from school. We wanted to find out if 
the teaching staff consider that they have the competence to teach personal development lessons. 
                         Table 13. The opinion of the teachers regarding their competence to teach personal development lessons
Answers Frequencies Percent
Yes 47 94%
No 3 6%
I do not know 0 0%
The responses recorded to this item reflect the fact that 94% of surveyed teachers believe that they have the 
necessary skills to support personal development activities while only 6% say they do not have competence in this 
area. Surely it is a good think that teachers have a positive self-image about themselves or they are just trying to be 
social desirable, but the next item do not support these statements.  
The next item aimed to find out if the questioned teachers were trained for this kind of activities. The answers 
are presented in Table 14. 
                         Table 14. The answers of the teachers regarding their involvement in a training program for 
                         sustaining personal development activities
Answers Frequencies Percent
Yes 14 28%
No 36 72%
We found it interesting the fact that only 28% of the surveyed teachers were formed to support classroom 
activities for personal development, while 72% were not involved in a training program in this regard. This contrasts 
sharply with the responses to the previous item, according to which 94% of the investigated teachers stated that they 
have the necessary skills to conduct personal development lessons.
The last item of our questionnaire is asking the teachers to point out who should offer/ organize/coordinate the 
personal development lessons in school. Their opinions were registered in Table 15. 
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                       Table 15. Teachers opinion about the person able to organize and coordinate personal development lessons 
                       in the class
Answers Frequencies Percent
Primary school teacher 42 84%
Any teacher 2 4%
The school psychologist/counselor 26 52%
Other persons (logoped) 1 2%
The most teachers investigated (84%) believe that the personal development activities from school must be 
organized and coordinated by the primary school teacher. Being an item with several possible answers 52% of the 
respondents said that a psychologist / school counselor should support this discipline. There is no doubt that  
teachers need theoretical and practical support for organizing and conducting the personal development lessons and 
probably that is why more than 50% of them indicated the school counselor/psychologist to this item.  
2. Conclusions
Teachers appreciate the implementing of the personal development subject in the core curriculum of the 
Romanian education system and they also recommend a higher number of teaching hours for this subject. As a result 
of the exploratory study we find out that the most teaching staff have not been trained for teaching this school 
subject, that is why we want to inform about this training need. Another conclusion refers to the teachers need to 
cooperate with experts in this field for a better comprehension and approach of  students’ personality.  
References 
2SUH$	'DYLG''H]YROWDUHD LQWHOLJHQĠHLHPRĠLRQDOHSULQSURJUDPHGHHGXFDĠLHUDĠLRQDO-HPRWLYăúLFRPSRUWDPHQWDOăAlexandru 
5RúFD-1996 – 2PXOVDYDQWXOúLFUHDWRUXOGHúFRDOă%XFXUH܈WL(GLWXUD$FDGHPLHL5RPkQH
Goleman, D. (2008). ,QWHOLJHQаDHPRаLRQDOă%XFXUH܈WL&XUWHD9HFKH3XEOLVKLQJ
MEN. (2013). 3URJUDPDЮFRODUăSHQWUXGLVFLSOLQD'(=92/7$5(3(5621$/Ă&ODVDSUHJăWLWRDUHFODVD,ЮLFODVDD,,-a. $SUREDWăSULQRUGLQ
al ministrului Nr. 3418/19.03.2013. Bucure܈ti.
2SUH$FRRUG'DPLDQ/*KLPEXOXĠ2*LEă50DFDYHL%&DOED]D- 2UPHQLúDQ05HEHJD29DLGD S. (2012).  /XPHDOXL6(/)3RYHúWLSHQWUX
dezvoltarea socio-HPRĠLRQDOăDFRSLLORUúFRODULPLFL.  Cluj-Napoca: Editura ASCR.
